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Section A:  Institutional Representatives  
Provide a list of the following institutional representatives at the time of the visit: 

Chief Executive Officer (CEO)/President 
Patricia McGuire, President/Chief Executive Officer of Trinity Washington University 
 
Chief Academic Officer 
Carlota Ocampo, ALO, Provost & Chief Academic Officer 
 
Chief Financial Officer 
Grant Gonzalez, Chief Financial Officer (CFO) 
 
Chair of the Board of Trustees 
Amy Freeman, Chair, Board of Trustees 
 

Section B:  Institutional Context 
Section B should not be included in the oral exit report.  

 
Founded in 1897 by the Sisters of Notre Dame de Namur to provide women, particularly 
Catholic women who were excluded from most collegiate opportunities with an education equal 
in rigor to that offered to men, Trinity has evolved over 127 years into a multifaceted university 
grounded in Catholic social justice values and dedicated to expanding educational opportunity. 
That founding vision of inclusion continues to shape Trinity’s identity and purpose. 
 
Today, Trinity enrolls approximately 2,100 students across four academic units: the historic 
women’s College of Arts & Sciences and three coeducational professional schools in Nursing 
and Health Professions, Professional and Graduate Studies, and Education. The student body 
reflects the university’s deep commitment to serving populations historically marginalized in 
higher education: 95% of students are women; 55% are Black and 30% are Hispanic; about 60% 
are Pell-eligible; and roughly 10% are undocumented immigrants. Half of Trinity’s students are 
D.C. residents and graduates of the District’s public and charter schools. Nursing, Psychology, 
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Business, STEM fields, and Education are among the university’s largest programs, aligned with 
regional workforce needs and student aspirations. 
 
Trinity’s contemporary mission is rooted in its historic purpose but transformed by decades of 
intentional adaptation to social, economic, and demographic change. Trinity’s shift from a 
predominantly White, Catholic residential college to a predominantly Black and Hispanic, 
religiously diverse university reflects both its responsiveness to the “signs of the times” and its 
unwavering commitment to educational equity.  
 
This Self-Study highlights the university’s progress in strengthening academic quality, student 
success, and institutional sustainability, while also acknowledging ongoing challenges such as 
supporting students with high financial need, modernizing campus facilities, and keeping pace 
with technological change. Trinity enters this review confident in its capacity to build on past 
successes and to continue its transformative work for future generations. 

Trinity’s priorities focus on advancing its mission of equity, academic excellence, and 
continuous improvement. As a Predominantly Black Institution (PBI), a Hispanic-Serving 
Institution (HSI), a Catholic university, and a women’s college with coeducational graduate and 
professional programs, Trinity seeks to empower students in a community grounded in racial 
equity and social justice. 

The university is committed to sustaining inclusive, liberal-arts-based programs that align with 
workforce needs in the Washington region, especially in healthcare, human services, education, 
business and communication, science and technology, and public service. Through ongoing 
systematic assessment, Trinity also works to strengthen student learning, enhance program 
quality, and improve overall institutional effectiveness. 

Section C:  Self-Study Site Visits  
Section C should not be included in the oral exit report. 

 
The team confirms that all required self-study site visits have occurred consistent with 
Commission policy and procedures and federal regulations.   
 
The Town Hall Education Arts Recreation Center (THEARC) is a community-centered facility 
that serves a geographic area of Washington, DC with significant economic disparity. Three 
Associate Degree programs and a Community Healthcare Worker certificate are available at this 
location. These programs all serve as the foundation for stackable credentials, and many students 
who complete their studies at THEARC continue their education with Trinity.   
 
The Additional Location appears to maintain appropriate levels of staffing. Oversight of this 
Additional Location is the responsibility of an Assistant Dean, who maintains a physical 
presence at the location during the afternoon and evening hours. The Assistant Dean provides 
personalized academic advisement, orientation, supports admission-related activities, manages 
course scheduling, and provides faculty support. Courses are taught by both full-time and part-
time faculty, ensuring consistency with course quality and instruction.  Students who study at 
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this location have access to the same services and resources as those students who study on 
main-campus.   
 
THEARC provides secure parking for students, staff, and faculty, provides a dedicated 
classroom which comfortably accommodates up to 25 adult students, and includes the necessary 
technology to support instruction.  Each semester, THEARC offers around 15 courses and 
enrolls approximately 100 students.  
 

Location Name and 
Address 

Date of Visit Type of Location Individual Visiting 

Town Hall Education Arts 
Recreation Center 

(THEARC) 
1901 Mississippi Ave., S.E 

 Washington, DC 20020 

 
Tuesday, March 

24, 2026 

Additional Location 

THEARC is a 
community‑centered campus that 

through the School of 
Professional Studies, Trinity 

provides select associate’s and a 
Community Healthcare Worker 
Certificate designed for working 

adults. 

Dr. Mark Hammons, Team 
Member, Assistant Dean,  
Immaculata University 

 
Dr. Bob Wilson, Team 

Member, Provost & Vice 
President of Academic 

Affairs, Cedar Crest 
College 

 
 

Section D:  Requirements of Affiliation  
Section D should be read during the oral exit report. 

 
In the team’s judgment, the institution appears to meet all of the requirements of affiliation.  
 
This judgment is based on a review of the self-study report, evidence, and interviews with 
institutional constituencies to clarify information and verify compliance during the self-study 
evaluation team visit. 
 
The institution has shown that it is authorized to operate through its documentation. Trinity is 
chartered by Act of Congress and approved to operate in D.C. by the Higher Education 
Licensure Commission (HELC) of the Office of the State Superintendent of Education (OSSE). 
The compliance report also demonstrates that the institution is operational, communicates with 
the Commission in English, and complies with laws, regulations, and policies. The institution 
also meets the requirements of affiliation by providing evidence concerning its mission, student 
learning outcomes, governance, resources, and planning such as bylaws, organizational charts, 
budgets and financial plans, assessment reports, and curriculum details. 
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Section E:  Standards for Accreditation  
 Section E should be read in its entirety during the oral exit report. 

 
Standard I: Mission and Goals 

The institution’s mission defines its purpose within the context of higher education, the 
students it serves, and what it intends to accomplish. The institution’s stated goals are 

clearly linked to its mission and specify how the institution fulfills its mission. 
 
In the team’s judgment, the institution appears to meet this standard.  
 
This judgment is based on a review of the self-study report, evidence, and interviews with 
institutional constituencies to clarify information and verify compliance during the self-study 
evaluation team visit. 

Summary of Findings 
  

• Trinity Washington University asserts well‑defined, justice‑centered mission and goals 
that are deeply rooted in its 125‑year history and guide institutional planning, 
decision‑making, and student success efforts. The mission articulates Trinity’s purpose 
within higher education, identifies the diverse students it serves, and specifies what the 
institution seeks to accomplish as a Catholic women’s university, Predominantly Black 
Institution (PBI), and Hispanic Serving Institution (HSI). 

• The mission is collaboratively shaped and periodically evaluated, with broad input from 
faculty, staff, students, trustees, and alumnae. Campus-wide surveys in 2023 reaffirmed 
the mission’s accuracy and relevance, and Trinity plans to incorporate recommended 
updates after the self‑study demonstrating ongoing assessment and responsiveness. The 
mission is public, widely known, and consistently invoked by the president, board, and 
academic leadership in communications, campus forums, and strategic planning 
documents. 

• The mission’s commitments to women, racial and social justice, liberal learning, and 
Catholic identity directly guide Trinity’s goals and strategic priorities. The current 
strategic plan, Leading Trinity 2025, places Enrollment and Student Success at the center, 
with supporting goals tied to inclusive excellence, academic quality, and fiscal 
stewardship. Resource allocation, budget priorities, program development, and hiring 
practices, particularly through the Trinity DARE initiative, are explicitly mission‑aligned 
and focus on equity, access, and the success of Black, Latina, immigrant, first‑generation, 
and low‑income women. 

• Trinity’s goals are realistic and appropriate to higher education, emphasizing integration 
of the liberal arts with professional preparation in high‑demand fields such as health 
professions, education, business, and public service. Program development reflects 
careful analysis of external workforce needs and internal student demographics. The 
institution supports scholarly inquiry through faculty development, interdisciplinary 
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projects, and robust student research experiences, including research fellowships, hospital 
partnerships, and national conference participation. 

• Trinity systematically assesses outcomes and student achievement, closely monitoring 
retention, graduation, and post‑graduation placement. The institution has strengthened 
persistence through the creation of the Center for Student Success, enhanced advising, 
emergency financial support, and wrap‑around student services. These initiatives reflect 
deep attention to diversity, equity, and inclusion and are grounded in the mission’s 
commitment to justice. 

Collegial Advice 
• The team encourages Trinity to continue its mission‑review process by incorporating the 

community feedback gathered through recent surveys and campus conversations. 
Formalizing how this input informs periodic mission updates would further strengthen 
alignment between the mission, institutional priorities, and stakeholder perspectives. 

Team Recommendation(s)   NONE 
  
Requirement(s)       NONE 

  
Recognition of Accomplishments, Progress, or Exemplary/Innovative Practices 

• The team commends Trinity for its strong continuity of mission, maintaining its historic 
commitment to women’s access to transformative education while successfully serving a 
predominantly Black, Latina, and economically vulnerable student population. The 
university’s mission-driven programs, including Trinity DARE, its exceptional 
commitment to affordability, and its integration of liberal arts with justice‑focused 
professional programs, collectively demonstrate exemplary alignment between mission 
and practice. 
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Standard II: Ethics and Integrity 
Ethics and integrity are central, indispensable, and defining hallmarks of effective higher 
education institutions. In all activities, whether internal or external, an institution must be 

faithful to its mission, honor its contracts and commitments, adhere to its policies, and 
represent itself truthfully. 

 
In the team’s judgment, the institution appears to meet this standard.  
 
Summary of Findings 
 

• The university has clearly established and published policies that uphold their 
commitment to academic and intellectual freedom and freedom of expression. Statements 
and policies can be found in the Faculty Handbook and in student policies, and this 
commitment is reinforced through President McGuire’s many speeches and articles, as 
well as in the ample educational activities and events throughout the campus community.  

• Trinity fosters a climate of respect among all its constituents, evidenced via the periodic 
surveys, community surveys that are conducted, and the virtual town halls hosted by 
President McGuire.  

• Grievance, Complaints and Conflict of Interest Policies are found in the Faculty and 
Employee Handbooks and in the “Complaints and Grievance Policy” for students. These 
are also available online with clear URLs. 

• Trinity requires annual updated statements on any conflicts of interest for trustees, faculty 
and the president. In addition, Trinity has additional policies to secure integrity in 
operations.  

• Trinity demonstrates fair and impartial practices in hiring, evaluation, promotion, 
discipline, and separation of employees.  

• Trinity clearly upholds its mission of and commitment to ethical and transparent 
communication. Trinity’s Creative Services department handles the majority of 
marketing materials for the university in a collaborative process with deans and program 
directors. 

• Trinity’s DARE policy is central to Trinity’s mission and commitment to Social Justice. 
100 % of all FT undergraduate students at Trinity get some form of financial aid. Tuition 
costs, fees and other expenses are clearly published on the website along with the Net 
Price Calculator and withdrawal and refund policies.  

• Trinity is fully compliant with government laws and regulations as well as the 
Commission’s policies and procedures. The Student Right to Know website is a primary 
source for all disclosures. 

• The institution has clear copyrights guidelines via policy with the Technology and 
Communications policy specific to online material proprietary rights. However, there is 
no clear statement on intellectual property rights other than the bullet statement on the 
Information Access and Security policy site.  

• Trinity conducts periodic and continuous assessments of policies and procedures to 
assess ethics and integrity and update as/when needed. 
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Collegial Advice  
 

• The team suggests that the discussion to create an intellectual property policy should 
continue as such policy would be useful and necessary in the current higher education 
learning environment to address proprietary information in all delivery modes, and 
especially for proprietary information posted in the online platform by faculty. 

 
Team Recommendation(s)  NONE 
 
Requirement(s)   NONE 
 
Recognition of Accomplishments, Progress, or Exemplary/Innovative Practices  
 

• The institution demonstrates a clear faithfulness to its mission of serving historically 
underrepresented and underserved student populations, including students from Black 
and Hispanic backgrounds. Evidence reviewed indicates that Trinity has taken concrete 
steps to support students in response to external conditions affecting their sense of safety 
and access to campus. These actions reflect an institutional approach that prioritizes 
student well-being and access to educational opportunities in alignment with its mission. 
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Standard III: Design and Delivery of the Student Learning Experience 
 

An institution provides students with learning experiences that are characterized by rigor 
and coherence of all program, certificate, and degree levels, regardless of instructional 
modality. All learning experiences, regardless of modality, program pace/schedule, and 

setting are consistent with higher education expectations. 
 
In the team’s judgment, the institution appears to meet this standard.  
  
Summary of Findings 

● Reflecting a distinctive mission within higher education, Trinity Washington University 
delivers a comprehensive academic portfolio of associate, bachelor’s, and master’s 
degrees, as well as certificate programs, that are coherently structured and aligned with 
institutional learning outcomes (III.1.a). 

● Curriculum mapping demonstrates connections among course-level, program-level, and 
institutional learning outcomes. Programs provide appropriate scope, depth, and length 
for degree attainment and support student progression and completion (III.1.c). 

● Academic programs incorporate high-impact learning practices—including Course-based 
Undergraduate Research Experiences (CUREs), embedded mentorship courses, action-
research projects, service learning, and other applied experiences—providing 
opportunities for inquiry-based and applied learning. Institutional events such as 
Research Days further support student engagement in scholarly activity (III.1.a, III.4). 

● Qualified faculty are centrally responsible for the design, delivery, and assessment of 
student learning experiences across modalities, supported by a mission-driven emphasis 
on inclusive excellence as a pedagogical framework (III.2.a, III.2.d). 

● The College of Arts and Sciences General Education Curriculum is organized as a 
coherent, scaffolded program aligned with eight Institutional Learning Outcomes (ILOs), 
integrating foundational skills, disciplinary knowledge, ethical reasoning, and civic 
engagement in support of the institution’s mission (III.5.a, III.5.b). 

● The University integrates technology into student learning experiences, including the 
development of an Artificial Intelligence (AI) policy for academic coursework, faculty 
professional development in teaching with AI, the incorporation of technology into 
academic assignments and learning infrastructure, and the introduction of courses 
addressing technology, ethics, and society. However, technological competency is not 
explicitly defined as an essential general education skill, and evidence reviewed does not 
clearly demonstrate how this competency is systematically developed and periodically 
assessed across undergraduate programs (III.5.b). 

● The institution has recently implemented a revised Annual Assessment Report 
framework, including curriculum mapping and annual reporting, to support more 
frequent, yearly decision making on the student learning experience (III.5.b, III.8). 
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Collegial Advice 
● The team suggests that the University could strengthen its assessment practices by more 

systematically sharing and analyzing general-education findings across programs, 
including disaggregation by relevant student and instructional characteristics (e.g., 
modality, program of study, and course level), to support faculty collaboration and 
improve understanding of student learning progression (III.5.b and III.8). 

● The team suggests that the University could strengthen its assessment framework by 
incorporating regular institution-wide surveys of student engagement in their learning 
experiences, including academic behaviors (e.g., time studying, pages read/written, 
perceived intellectual rigor) and participation in high-impact practices, to complement 
evidence of student learning (III.4 and III.8). 

 
Team Recommendation(s) 

● The University should clearly define technological competency as an essential skill 
within its general education curriculum and ensure that it is systematically developed and 
periodically assessed across undergraduate programs (III.5.b). 
 

Requirement(s) NONE 
  
Recognition of Accomplishments, Progress, or Exemplary/Innovative Practices 

● Trinity Washington’s faculty, staff, and administration demonstrate a strong commitment 
to the institution’s mission through educational practices aligned with the lived realities 
of students who balance academic goals with work and family responsibilities. This 
commitment is reflected in inclusive excellence pedagogy, embedded faculty mentorship, 
the Driving Actions for Racial Equity project, the Humanities for Justice initiative, and 
THEARC’s affordability model. These initiatives have contributed to improved student 
success in program enrollment, retention, and graduation rates (III.4). 

● The integration of Course-based Undergraduate Research Experiences (CUREs) across 
the curriculum represents a meaningful high-impact practice that engages students in 
inquiry-based learning; activities such as Research Day support the dissemination of 
undergraduate research (III.1.a, III.4). 

● Graduate and professional programs reflect the institution’s mission to integrate liberal 
learning with professional preparation and service, providing opportunities for field-
based learning while achieving strong professional outcomes and contributing to the 
communities the institution serves (III.6). 
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Standard IV: Support of the Student Experience 
 

Across all educational experiences, settings, levels, and instructional modalities, the 
institution recruits and admits students whose interests, abilities, experiences, and goals are 

congruent with its mission and educational offerings. The institution commits to student 
retention, persistence, completion, and success through a coherent and effective support 
system sustained by qualified professionals, which enhances the quality of the learning 

environment, contributes to the educational experience, and fosters student success. 
 
In the team’s judgment, the institution appears to meet this standard.  
 
Summary of Findings 

• Trinity Washington University demonstrates a mission-driven, equity-focused approach 
to the student experience. The university employs a centralized, data-informed 
admissions process and maintains strong transfer pathways, with transfer students 
persisting and graduating at rates comparable to or exceeding first-time students. 

• The institution provides an integrated system of academic, financial, and personal support 
services that promote retention and completion. The Center for Student Success, 
supported by the Starfish platform, enables early identification of student needs through 
proactive, holistic advising. Cross-trained advisors coordinate support across units, while 
integration with enrollment and financial aid ensures a seamless, student-centered 
experience. Financial barriers are addressed through emergency grants, micro-grants, and 
flexible policies, with financial aid counseling embedded across the institution. 

• Trinity offers a range of academic support, including tutoring, the Research and Writing 
Center, and embedded support within credit-bearing courses, reflecting a shift to co-
requisite models and meta-major pathways that strengthen first-year persistence. 
Additional services such as Disability Support, Career Services, and health and 
counseling, support students holistically. While student engagement is challenged by a 
large commuter population, targeted initiatives like flexible programming and the Family 
Library help increase participation, with data showing a positive link to academic 
success. 

• The institution demonstrates a commitment to assessment and continuous improvement 
through the use of surveys, retention data, and analytics, with leadership responding to 
feedback to enhance services and campus conditions. Retention and graduation rates 
show gradual improvement, reflecting the impact of coordinated advising, financial 
support, and targeted interventions. Overall, Trinity has developed a comprehensive, 
mission-aligned support system that effectively addresses student needs through 
coordinated, data-informed strategies.  

Collegial Advice  
• The team suggests continued evaluation of the capacity, structure, and scalability of the 

Center for Student Success advising model, including advisor caseloads and coordination 
with faculty, to ensure consistency and effectiveness of the student experience across 
programs and modalities. 
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Team Recommendation(s) 

• The team encourages the institution to further strengthen and document the systematic 
use of assessment data to inform decision-making and demonstrate measurable 
improvements in student retention, persistence, and completion outcomes (Standard IV, 
Criteria 5 and 6). While the institution demonstrates robust data collection and analysis, 
clearer evidence of sustained, data-informed changes and their impact on student success 
is needed to support continuous improvement and long-term effectiveness. 

Requirement(s) NONE 
 

Recognition of Accomplishments, Progress, or Exemplary/Innovative Practices 
• The team recognizes the institution’s strong and mission‑aligned commitment to 

supporting historically underserved student populations, noting that student support 
services are intentionally structured to advance equitable access, persistence, and success. 

• The team recognizes the Center for Student Success (CSS) as an exemplary model of 
integrated, case‑management advising. The CSS demonstrates effective coordination 
across units and provides proactive, student‑responsive support that engages students at 
the earliest point of need. 

• The team recognizes the institution’s holistic and innovative strategies to address 
financial and social barriers to student progression. These student‑centered practices, 
including flexible financial supports and coordinated outreach, reflect a meaningful 
commitment to improving persistence and overall student success. 
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Standard V: Educational Effectiveness Assessment 
 

Assessment of student learning and achievement demonstrates that the institution’s 
students have accomplished educational goals consistent with their programs of study, 
degree level, the institution’s mission, and appropriate expectations for institutions of 

higher education. 
 
In the team’s judgment, the institution appears to meet this standard.  
 
Summary of Findings 

● Trinity’s educational assessment practices are mission-driven and results-oriented, with 
faculty highly engaged at all levels, often collaborating across colleges and units. A 
number of faculty-led “mini” action research projects have produced measurable 
outcomes through meaningful pedagogical and curricular changes to improve student 
learning. Annual Academic Affairs reports track key performance indicators used by 
academic units and serve as a comprehensive, systematic, and periodic review of 
educational effectiveness.  

● Trinity identified the need to further formalize its assessment practices and adopted a 
standardized approach to better address its assessment needs while also meeting Middle 
States standards. Under the leadership of the University Curriculum and Academic Policy 
Committee (UCAP) and the newly appointed director of institutional research and 
assessment, Trinity recalibrated assessment standards and expectations and developed a 
revised eight-year process of Annual Assessment Reporting (AAR). 

● Trinity is currently in Year Two of the AAR, and it has standardized curriculum mapping 
for all degree programs to articulate the alignment among the mission/goals, institutional 
learning goals (ILOs), program learning outcomes by degree levels, and courses to 
support them. ILOs are mapped against the four competency areas of the general 
education curriculum, and are assessed in both general education and program-specific 
courses. Trinity plans to roll out subsequent phases of data collection using Moodle as the 
centralized platform, and analysis of program-level learning outcomes data is expected to 
begin on an annual basis over the next five years in time of the next Self-Study process. 

● Trinity has a two-tier approach to program assessment. One is through program-specific 
accreditation. Programs that are accredited by their field specific accreditors use the 
respective accreditation standards and requirements as evidence of program effectiveness 
and student learning outcomes. When achievement gaps are identified, faculty address 
the needs swiftly, but methodically, often with support from external grants. Evidence 
presented confirms students’ attainment of program-level learning goals, and they are 
clearly communicated in the Academic Affairs Annual Report. 

● Programs without specialized accreditation are assessed under the guidance of the UCAP 
and the director of IR and assessment, who provide leadership and accountability. While 
substantial evidence demonstrates Trinity’s assessment culture and practices, the 
institution is still in its early stages of the AAR, and direct assessment data have yet to be 
systematically collected and analyzed. The Team encourages Trinity to continue 
following through with the execution of the AAR process.  
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● Currently, disaggregation of data is effectively used to track institutional statistics such as 
enrollment, retention, course completion, post-graduation statistics using Tableau, a 
visualization tool. Disaggregation of student learning outcomes has been done primarily 
at the program level, in part due to small sample sizes that limit meaningful analysis. 
That said, student learning is carefully, albeit informally, monitored by faculty who have 
in-depth knowledge of their individual students. The Team confirms Trinity’s readiness 
to disaggregate student learning outcomes data in an intentional and meaningful way as 
the AAR process matures.  

 
Collegial Advice  

• Trinity could consider publishing program level learning outcomes on the institution’s 
website to maintain transparency and accountability for both internal and external 
stakeholders  

• The Team encourages Trinity to continue to engage its part-time faculty in assessment by 
offering appropriate resources and training so that they could fully participate in 
assessment of student learning. 

 
Team Recommendation(s)  

• Trinity could incorporate periodic reviews of ILOs into the AAR process to ensure their 
continued validity and relevance. 

 
Requirement(s) NONE 
 
Recognition of Accomplishments, Progress, or Exemplary/Innovative Practices  

● Effective leadership and clear accountability are demonstrated through UCAP and the 
hiring of a new director of institutional research and assessment. The new AAR process, 
Assessment Handbook, and instructional designers’ support have provided both the 
structure and resources needed to sustain a periodic and systematic assessment cycle. The 
Assessment Handbook, in particular, will serve as an anchor document to guide Trinity’s 
assessment plan and ensure its consistent implementation 

● Action research conducted by faculty provides compelling evidence of faculty’s passion 
and commitment to supporting and enhancing student learning. Publications resulting 
from such research illustrate not only faculty members’ professional expertise, but also 
their commitment to Trinity’s mission to promote inclusion and equity in the larger 
higher education community. 

● Trinity has successfully secured competitive grants and leveraged them effectively to 
support faculty-led, theory-driven and results-oriented research that has enhanced student 
learning outcomes. The expertise and sustained commitment required for successful grant 
development and reporting further demonstrate exemplary and innovative faculty 
practices.  
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Standard VI: Planning, Resources, and Institutional Improvement 
 

The institution’s planning processes, resources, and structures are aligned with each other 
and are sufficient to fulfill its mission and goals, to continuously assess and improve its 

programs and services, and to respond effectively to opportunities and challenges. 
  
In the team’s judgment, the institution appears to meet this standard. 
  
Summary of Findings 

• Trinity Washington University (TWU) appears to satisfy the requirements of standard VI. 
The evidence inventory was concise and relatively thorough. 

• TWU is a mission-driven university and has demonstrated that planning processes, 
resources, and structures are aligned to support and strengthen the mission and goals of 
the institution, while also ensuring long-term sustainability. TWU has effective planning 
and resource management which is essential to fulfilling institutional commitments to 
academic excellence, student success, equity, and continuous improvement. 

• The self-study was comprehensive with regard to standard VI. The financial reports, 
ratios and data were all supported by external financial audits and analysis from an 
independent auditing firm. 

• The processes and planning surrounding preparation of TWU’s annual budget process 
and related funding of operations is clear. The evidence inventory included a 5-year 
budget forecast. This forecast was supported by a strong strategy of incremental growth 
in enrollment and tuition and fees. This document in particular was discussed at length 
with the CFO and Controller, along with the Admissions team. The budget process with 
regard to enrollment appears to be quite collaborative. 

• Other evidence reviewed with respect to standard VI included the annual financial audits 
and respective reports to management from the independent auditing firm. TWU has 
sound ratios including the federal composite score, currently near 7 on a scale of 1 to 10. 

• The responsible budget and related process allow for proper planning and resource 
allocation. The strong fundraising results allow for investment in the institution and 
program growth or expansion. 

• In addition to program growth and expansion, the sound financial model allows TWU to 
keep mission whole as the school continues to grow and evolve. 

• Compliance with Standard VI requests for documentation of key indicators to tie to the 
institution’s strategic plan. Many of the strategic goals were easily identifiable within the 
evidence inventory. 

• The facilities master plan and related projects were discussed and reviewed. TWU has a 
manageable plan to address deferred and preventative maintenance. Capital projects 
appear well-funded and align with documented strategic goals. 

• MSCHE Standard VI requires adequate fiscal and human resources (along with the 
physical and technical infrastructure adequate to support operations), and TWU provided 
significant evidence here. 
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Collegial Advice 
• TWU has done an admirable job documenting key indicators and evidence that align the 

budget and resource allocation to the strategic plan and strategic goals. This is no easy 
task and requires dedication to the accreditation process. In this age of scrutiny of higher 
education, it is recommended to continue to be diligent in this area. 

  
Recommendation(s):  None 
 
Requirement(s): None 
  
Recognition of Accomplishments, Progress, or Exemplary/Innovative Practices: 

• The finances are strong and sound, fundraising is impressive and allows TWU to focus 
on program growth and expansion. 

• The financial ratios, in particular the sound composite score is impressive, TWU should 
keep a focus on this score to ensure its continued strength. 
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Standard VII: Governance, Leadership, and Administration 
 

The institution is governed and administered in a manner that allows it to realize its stated 
mission and goals in a way that effectively benefits the institution, its students, and the 
other constituents it serves. Even when supported by or affiliated with governmental, 

corporate, religious, educational system, or other unaccredited organizations, the 
institution has education as its primary purpose, and it operates as an academic institution 

with appropriate autonomy. 
 
In the team’s judgment, the institution appears to meet this standard.  
 
Summary of Findings 
 

● Trinity Washington University demonstrates a clearly articulated and transparent 
governance structure that defines the roles and responsibilities of its constituencies, 
including the Board of Trustees, President, Faculty, and Senior Executive Staff, as 
evidenced by the University Charter and Bylaws, University Handbooks, Framework for 
Academic Governance, and other related resources.  

● The Board of Trustees operates under clearly defined bylaws that establish its authority, 
structure, and legal, fiduciary, and stewardship responsibilities.  These bylaws outline the 
expectations placed on Trustees to support and advance the University’s mission while 
ensuring effective governance and oversight.  Bylaws also include procedures for Board 
operations, including evaluating potential conflicts of interest and assessment.  The Board 
appears appropriately sized to carry out its responsibilities, and the diverse backgrounds 
and expertise of its members contribute a broad range of perspectives.  The Board of 
Trustees conducts routine business through committees, which include: Academic 
Affairs, Audit, Development, Enrollment, Finance, and Nominations.   

● President Patricia McGuire assumed the Presidency of Trinity Washington University in 
August 1989.  The President’s Senior Executive Staff includes the Provost, CFO, Vice 
President for Student Affairs, Vice President for Development, Vice President for 
Technology Services, Vice President for Enrollment Services, Executive Director of 
Human Resources, Associate VP of Admissions, Associate VP of Creative Services, and 
four academic Deans.  Each person is appropriately credentialed, and each brings a varied 
background and experience to their leadership position.  The SES appears to be 
appropriately sized for the institution.  The President, SES, and Board of Trustees engage 
in annual assessment to ensure efficiency and effectiveness.  

● All matters pertaining to faculty roles and responsibilities in academic governance and 
decision making are clearly articulated in the Framework for Academic Governance and 
further defined in the Charter and Bylaws and Faculty Handbook.  Additionally, the 
faculty select two members of full-time faculty to serve as representatives to the 
Academic Affairs committee of the Board of Trustees.   

● The self-study identifies student engagement with governance as an area for continued 
focus, as the diversity of student programs and the complexity of their lives often limits 
opportunities for participation in more traditional student government structures.  
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Collegial Advice  

• The Visiting Team concurs that strengthening student engagement with government is an 
area of focus for improvement.  To further strengthen student engagement with 
governance, the University might revisit student representation on appropriate 
committees of the Board of Trustees, as permitted in accordance with the University By-
Laws.  This would help ensure student voices are purposefully and formally included in 
governance.   

 
Team Recommendation(s) NONE 
 
Requirement(s)  NONE 
 
Recognition of Accomplishments, Progress, or Exemplary/Innovative Practices  

● The university is to be commended for its ongoing use of periodic surveys to engage the 
campus community and gather meaningful feedback to inform decision making.  This 
practice particularly reflects a thoughtful approach to capturing the students’ voice in 
shared governance and engagement, which aligns closely with the principles of Standard 
VII.  
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Section F:  Applicable Federal Regulatory Requirements 
Section F should not be included in the oral exit report.  

 
In the team’s judgment, the institution appears to meet all applicable federal regulatory 
requirements.  
 
The team’s judgment that the institution appears to meet all applicable federal regulatory 
requirements is supported by a comprehensive review of key sources. The self-study document 
provides an overarching account of compliance, while the evidence inventory serves as the 
central repository of supporting documentation. 
 
The institution’s website and associated webpages were reviewed to confirm that required 
information is publicly available. Additional documentation was located within institutional 
handbooks and formal policy materials, which outline established practices and procedures. 
Interviews conducted during the site visit further verified that these documented policies and 
processes are implemented consistently. 
 
Collectively, these sources provide sufficient and consistent evidence to support the conclusion 
that the institution is in compliance with applicable federal regulatory requirements. 
 

Section G:  Validity and Accuracy of Student Achievement, Financial, and 
Institutional Data 

Section G should not be included in the oral exit report.  
 
I. Validity, Accuracy, and Disclosure of Student Achievement Data 
In the team’s judgment, the institution’s student achievement information data that it discloses to 
the public appear to be reasonably valid and accurate in light of other data and information 
reviewed by the team and conform to the Commission’s evidentiary expectations and the 
requirements for disclosure of consumer information to the public in Public Disclosures Policy 
and Procedures. 
 
The institution’s student achievement URL available on its website was active and working at 
the time of this review. 
 
II. Validity and Accuracy of Financial and Other Institutional Data 
 
In the team’s opinion, the institution’s financial and other institutional data used in the self-study 
appear to be reasonably valid and accurate in light of other data and information reviewed by the 
team and conform to the Commission’s evidentiary expectations. 
 
The institution’s financial and institutional data presented in the self-study appear reasonably 
valid and accurate, as they are consistent with information reviewed across multiple sources. 
Audited financial statements and related financial documents in the evidence inventory provide 
independent verification of financial data. 

https://go.msche.org/Public-Disclosures
https://go.msche.org/Public-Disclosures
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Additional validation is supported by institutional reports, website materials, handbooks, and 
policy documents, which reflect established processes for data collection and review. The use of 
external audits and internal review procedures indicates appropriate controls to ensure data 
integrity. 
 
Overall, these processes appear reasonably sound and effective, aligning with the Commission’s 
evidentiary expectations. 
 
III. Annual Institutional Update (AIU) Indicators and Metrics 
The institution appears to meet the Commission’s established AIU Indicators and Metrics. 
 
This judgment is based on a review of the institution’s Annual Institutional Update data as 
presented in the AIU Dashboard. 
 

Section H:  Review of Third-Party Comments and History of Complaints 
Section H should not be included in the oral exit report.  Do not include a written summary 

of third-party comments or complaints in this report.  
 

I. Third-Party Comments 
The team verified that the institution formally notified its constituencies, including the general 
public, of this accreditation activity and that the Commission makes available the opportunity to 
submit third-party comments regarding the institution’s compliance with standards for 
accreditation, requirements in accordance with the Commission’s Third-Party Comments for 
Institutions Under Review Policy and Procedures. 

 
• No third-party comments were received in accordance with Commission policy and 

procedures. Therefore, no review was required, and no findings, recommendations, or 
requirements resulted from this area. 

 
II. History of Complaints 

 
• The team did not review a history of complaints received by the Commission; therefore, 

no review process was undertaken and no findings, recommendations, or requirements 
resulted from this area. 

 
 

Section I:  List of Additional Evidence 
Section I should not be included in the oral exit report. 

 
Additional information using file names requested by the team before or during the visit: 
•  V.2.d - UCAP Program Evaluation Rubric.docx.pdf  
•  Signed Trinity-WRLC contract.pdf  
•  Student Identity Verification in Distance & Correspondence Education.pdf  
•  III.4 - Library - Signed WRLC contract.pdf  
•  III.5 - CAS Gen Ed SLO database -2025.pdf  

https://www.msche.org/accreditation/annual-institutional-update/aiu-indicators-and-metrics/
https://www.msche.org/accreditation/annual-institutional-update/#dashboard
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•  III.5.c - COM 150 - Course-Level Assessment Narrative.pdf  
•  III.5.b - CRS 102 - Course-Level Assessment Narrative.pdf  
•  III.5.a - CRS 101 - Course-Level Assessment Narrative.pdf  
•  III.2.e - SPS Teaching Rubric.pdf  
•  III.2.e.i - CAS and NHP Teaching Rubric.pdf  
•  ASSESSMENT OF THE TRINITY PRESIDENT.pdf  
•  III.2.e.ii - EDU Adjunct Teaching Observation Rubric.pdf  
•  PUBLICATION OF REQUIRED FEDERAL CONSUMER INFORMATION ON TRINITY'S 
WEBSITE.pdf  
•  V.1.a - Curriculum Map MAT in Early Childhood Elementary and Special Education.pdf  
•  V.1.a - BS Public Health Curriculum Map.pdf  
•  V.1.a - AAS Radiography Curriculum Map.pdf  
•  V.1.a - AAS Health Services.pdf  
•  V.1.a - ChemBiochem.pdf  
•  V.1.a - CAS PSYC Curriculum Map.pdf  
•  V.1.a - ChemBiochem.pdf  
•  V.1.a - CAS PSYC Curriculum Map.pdf  
•  V.1.a - Sociology Curriculum Map CAS.pdf  
•  V.1.a - SCPR Curriculum Map - SPS.pdf  
•  V.1.a - MSA Curriculum Map - PGS.pdf  
•  V.1.a - SPS PSYC Curriculum Map.pdf  
•  V.1.a - SOWK Curriculum Map.pdf  
•  EDU UG Course Template.pdf  
•  EDU Grad Course Template.pdf  
•  COUN 538 - Career and Lifestyle Development Syllabus.pdf  
•  OTM 694 Syllabus Fall 2025.pdf  
•  NURS 361 Syllabus SP 2026.pdf  
•  MOT Online Syllabus Template.pdf  
•  MOT Hybrid Syllabus Template.pdf  
•  SNHP 691- Practicum Spring 2026.pdf  
•  SNHP 224 Syllabus.pdf  
•  Graduate Report - Time to Degree.pdf  
•  SNHP 105 Course Proposal.pdf  
•  NHP Course Proposal Form.pdf  
•  V.1.a - BS Business Management Curriculum Map.pdf  
•  III.2.e.iv - Trend analysis - Four-year trend analysis.pdf  
•  III.2.e.iii - Student Course Evaluations (Sample student course eval form, e.g., 
SmartEvals).pdf  
•  III.5 - UG SLO Evaluation Process, General Education.pdf  
•  III.5 - Analysis of Institutional Learning Goals - EDU.pdf  
•  Expectations for faculty campus prescence and office hours.pdf  
•  V.1.a - BA in Early Childhood and Elementary Education Curriculum Map.pdf  
•  CAMPUS HOUSING.pdf  
•  FACILITIES PLANNING WITH CAMPUS MASTER PLAN.pdf  
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•  INFORMATION TECHNOLOGY PLANNING WITH IT REPORTS 25 AND 24.pdf  
•  III.2.e.v - 5-year General Education Course Evaluation Trends.pdf  
•  III.1.b - Process for Consistency in Assignment of Credit Hours.pdf  
•  III.1.b.i - Sample New Course Application.pdf  
•  III.3 - Trinity Graduate School Trend Analysis.pdf  
•  Gen Ed Curriculum Assessment - Aggregated Data & Analysis.pdf  
•  CASCAP Meeting Minutes Showing Discussion of SLOs.pdf  
•  Transfer Credit Policy.pdf  
•  TRINITY POLICY REVIEW PROCESS.pdf  
•  IV.2.a.iii.TRANSFER Articulation Agreements.pdf  
•  IV.2.a.ii.Transfer Policies.pdf  
•  IV.2.a.i. Transfer to Trinity.pdf  
•  IV.2.a.ADMISSIONS TRANSFER RECRUITING SAMPLE PLANNING MATERIALS.pdf  
•  direct evidence of standard learning assessment in GENed SLO embedded in Moodle example 
and SurveyMonkey.pdf 
 

Section J:  Self-Study Report and Process Comments  
Section J should be read during the oral exit report if completed. 

 
OPTIONAL Please use this section to provide any additional comments you have about the 
overall self-study evaluation and self-study evaluation team visit. In addition, this is the team’s 
opportunity to commend the institution, if applicable, on the quality of the self-study report or 
the quality of the self-study evaluation process. 

• The team did not populate this section, as commendations regarding the quality of the 
self-study report and the self-study evaluation process were incorporated throughout the 
report under the relevant standards. 
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Appendix A 

Script to be Read Prior to the Reading of the Oral Exit Report 

On behalf of the visiting team, I would like to extend our appreciation to President Patricia 
McGuire, ALO, Dr. Carlota Ocampo, Dr. Brigid Noonan and the entire Trinity Washington 
University community for your hospitality and professionalism during this Self-Study Evaluation 
Visit. 

This is the oral report from the Middle States Team that has visited Trinity Washington 
University. Our report will convey the team’s findings with regard to the institution’s compliance 
with the MSCHE Standards for Accreditation and Requirements of Affiliation, Evidence 
Expectations by Standard Guidelines, policies and procedures, and applicable federal regulatory 
requirements. This report states the conclusions the team has reached on the basis of those 
findings.  

Note that when the Team identifies a requirement, that indicates that we believe the institution 
does not meet a standard or requirement of affiliation. A requirement is an indication of non-
compliance. When the team identifies a recommendation, that indicates that we believe the 
institution has met the standard but should provide further evidence to continue to meet a 
standard or requirement of affiliation. When the team offers collegial advice, it is meant to be 
advice from the team as to how the institution might improve a practice or process. 

This report will NOT include the accreditation action that the team will propose that the 
Commission take with regard to your institution.  That is because the Commission has a multi-
level accreditation decision-making process. The team will offer a recommendation to the 
Commission’s Committee on Evaluation at its next meeting. That Committee will review all 
relevant and up-to-date information available at the time of the Committee meeting, including 
the materials from the visit and the written institutional response that Trinity Washington 
University will have an opportunity to submit after President Patricia McGuire receives the 
written version of this report in the near future.   

The Committee on Evaluation will forward a proposed action to the Commission for its meeting 
in May 2026. The Commission’s review is the final level of peer review. You will receive 
notification of the Commission’s action shortly after the Commission meeting.  Because the 
process is not complete until then, you should not make public statements about the outcome 
of the visit until after receipt of the notification in June 2026. 

Please note that this report is for your information; it should not be transmitted in any way 
beyond the campus community. Once the report is complete, this meeting will conclude. We will 
not be taking questions or comments following the oral report. Trinity Washington University 
will have the opportunity to provide a full institutional response to the written team report. 
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And now, I will read the report. 

Read report. Read only the sections indicated on the template. 

 



 

 

 

Verification of Compliance with Applicable Federal 
Regulatory Requirements Checklist 

Aligned with the Standards for Accreditation and Requirements of Affiliation, Fourteenth Edition  
Effective Date: September 1, 2024 

 
Name of Institution: Trinity Washington University 
Date of Checklist: March 24, 2026 
 
The team will review applicable federal regulatory requirements and listed Commission policy 
and procedures that align with federal regulatory requirements, within the context of each 
standard. This checklist maps the applicable federal regulatory requirements and Commission 
policy and procedures to the standard and the required evidence. Teams will document that the 
evidence was reviewed and whether they can confirm compliance. Please select Yes or No in the 
correct column if the team reviewed the required evidence and can confirm compliance. If the 
team cannot affirm compliance with applicable federal regulatory requirements and aligned 
Commission policy and procedures, please provide a brief summary in the right-hand column 
under Non-Compliance. This checklist should be attached to the Team Report. 
 
1. Student Identity Verification in Distance and Correspondence Education 

   
Standard II, criterion 8.e 
Federal Regulation 34 CFR § 602.17(g) and (h) and § 668.43 
 

  Required Evidence 
 

Confirmed 
Compliance 

Non-Compliance Findings 

● Policies and/or procedures used to 
ensure student identity verification 
in distance or correspondence 
education courses  

 

x  Yes      ☐  No 
 

☐  N/A 

 

● Policies and/or procedure(s) 
regarding the protection of privacy 
(i.e., FERPA) for students, 
including those enrolled in distance 
education and correspondence 
courses 

 

x  Yes      ☐  No  

● Procedure(s) for notifying students 
at the time of registration or 
enrollment about any projected 
additional charges associated with 
student identity verification 

x  Yes    ☐    No  

EVALUATOR CHECKLIST 
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including any required travel to 
campus  
 

● Policies for ensuring student access 
to faculty and regular and 
substantive interaction between 
instructional staff and students  

 

x  Yes      ☐  No  

   
   

2. Transfer of Credit Policies and Articulation Agreements   
   
Standard IV, criterion 2 
Federal Regulation 34 CFR § 602.24(e) and § 668.43(a)(11)(ii) 
Transfer of Credit, Prior Learning, and Articulation Agreements Policy, Procedures, and 
Guidelines 
 

Required Evidence Confirmed 
Compliance 

Non-Compliance Findings  
 

 
● Policies and procedures for making 

decisions about the transfer of 
credits earned at other institutions 
(regardless of modality) including 
any types of institutions or sources 
from which credits are not accepted 

 

x Yes      ☐  No  

● Demonstrate public disclosure of 
transfer of policy by providing the 
URL, catalog, or other public 
location 

 

x Yes      ☐  No  

● Public disclosure (URL and other 
public locations) of the list of 
institutions with which the 
institution has established an 
articulation agreement, with 
evidence of regular updates  

 

x Yes      ☐  No 
 

☐  N/A 

 

 
 
3. Title IV Program Responsibilities  
     
Standard VI, criterion 11 
Federal Regulation 34 CFR § 602.16(a)(1)(x) 
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Required Evidence Confirmed 
Compliance 

Non-Compliance Findings 

 

 
● Program participation agreement 

(PPA), most recent 
 

X  Yes      ☐  No 
 

☐  N/A 

 

● Statement of Accreditation Status 
(SAS) (PDF Format) (dated) 

 

X  Yes      ☐  No 
 

☐  N/A 

 

● Eligibility and Certification 
Approval Report (ECAR), most 
recent 

 

X  Yes      ☐  No 
 

☐  N/A 

 

● Heightened Cash Monitoring 
(HCM) Status 
 

X  Yes      ☐  No 
 

☐  N/A 

 

● Three-year official cohort default 
rate (College Scorecard or 
Institution) 
 

X  Yes      ☐  No 
 

☐  N/A 

 

● Financial responsibility composite 
score / composite score index 

 

X  Yes      ☐  No 
 

☐  N/A 

 

● Most recent Program Review 
Determination Letter (Final 
Program Review Determination 
Letter of Expedited -
Determination Letter; 
correspondence) 

 

X  Yes      ☐  No 
 

☐  N/A 

 

● Single Audit (OMB Circular A-
128; OMB Circular A-133, 2 CFR 
200 Subpart F: Uniform 
Guidance) 

 

X  Yes      ☐  No 
 

☐  N/A 

 

● USDE Correspondence and 
institutional response related to 
limited, suspended, terminated 
eligibility to participate in Title IV 
d eligibility to participate in Title 
IV 

 

X  Yes      ☐  No 
 

☐  N/A 
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● For Profit Institutions only - 90/10 
Rule – percentage of revenue 
from federal funds 

☐  Yes      ☐  No 
 

X N/A 

 

 

   
   
4. Institutional Record of Student Complaints  
     
Standard II, criterion 3 
Federal Regulations 34 CFR § 602.16(a)(1)(ix); § 668.43(b) 
Complaints Involving Applicant and Member Institutions Policy and Procedures 
 

Required Evidence Confirmed 
Compliance 

Non-Compliance Findings 

 

 
● Policies and procedures for student 

complaints or grievances 
 

x  Yes      ☐  No  

● URL where students and the public 
can access these documents 
 

x  Yes      ☐  No  

● URL for the contact information 
that the institution provides 
enrolled and prospective students 
for filing complaints with the 
institution’s accreditor and with its 
State approval or licensing entity 
and any other relevant State 
official or agency that would 
appropriately handle a student’s 
complaint  

 

x  Yes      ☐  No  

● Institutional record of student 
complaints and resolution 

 

x  Yes      ☐  No  

● Policies and procedures for faculty 
or staff complaints or grievances 
 

x  Yes      ☐  No 
 

 

● URL where faculty and staff can 
access policy documents 
 

x  Yes      ☐  No  

● Institutional record of faculty or 
staff complaints and resolution 
 

x  Yes      ☐  No   
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d Information for Students and the Public  

Standard II, criterion 8.a 
Federal Regulation 34 CFR § 602.23(d); 668.43 and § 668.45 
Communication in the Accreditation Process Policy and Procedures, Public Disclosures 
Policy and Procedures 
 

Required Evidence Confirmed 
Compliance 

Non-Compliance Findings 

 
● Disclosure of required policies and 

procedures (Public Disclosures 
Polic and Procedures) 

 

x  Yes      ☐  No  

● Documentation (URL) for required 
information for students and the 
public, including completion and 
graduation rates  

 

x  Yes      ☐  No 
 

Student achievement 
URL reported in AIU 

x  Yes      ☐  No 

 

● Documentation (URL) of accurate 
representation of MSCHE 
accreditation status  

 

x  Yes      ☐  No  

● Documentation (URL) where the 
institution publicly discloses its 
scope of accreditation (credential 
levels, locations) and substantive 
changes  
o Statement of Accreditation 

Status (SAS) (PDF format) 
o Eligibility and Certification 

Approval Report (ECAR) (to 
verify scope of accreditation 
with Title IV certification) if 
applicable 

 

x  Yes      ☐  No 
 

☐  N/A 

 

 
Standard IV, criterion 1.a 
 

● Data on cost of attendance  
o Student Financial Aid survey 

(IPEDS) 
o Net Price  
o Net price calculator (URL) 

 

X  Yes      ☐  No 
 

☐  N/A 
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6. Standing with State and Other Accrediting Agencies 
   
Standard II, criterion 8.b and d 
Federal Regulation 34 CFR § 602.23(e); 668.43(a)(d) 
Communication in the Accreditation Process Policy and Procedures, Public Disclosures 
Policy and Procedures 
   

Required Evidence Confirmed 
Compliance 

Non-Compliance Findings 

 
● Documentation of valid degree 

granting authority (DGA) and 
licensing  
o Valid legal charter, statute, 

constitutional provision, or 
other action from an 
appropriate organization or 
agency or documentation of 
any exemption, and 

o a proper license to operate from 
each jurisdiction in which the 
institution operates   

 

X  Yes      ☐  No  

● Documentation of standing with 
other accrediting agencies 
including a list of USDE 
recognized accreditors with name 
of the accreditor, accreditation 
status, programs it accredited, year 
of next review, reports and 
documentation of the accreditor’s 
most recent accreditation action 
including relevant correspondence  

X  Yes      ☐  No 
 

☐  N/A 
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7. Written Arrangements & Third-Party Providers 
      
Standard III, criterion 7 
Federal Regulation 34 CFR § 602.22(a)(1)(ii)(J);  § 668.43(a)(12)(i-iv) 
Third-Party Providers Policy and Procedures, Public Disclosures Policy and Procedures, 
Substantive Change Policy and Procedures 
 
*Requirements below include requirements directly included in federal regulation as well as Commission policy 
and procedures that align with federal regulation. 
 

Required Evidence Confirmed 
Compliance 

Non-Compliance Findings 

 

● Complete list of current third-party 
providers that will deliver student 
learning opportunities or portions of 
educational programs 

☐  Yes      ☐  No 
 

X  N/A 

 

● Sample of agreements and/or 
contracts with third party providers 
offering education-related services, 
where appropriate 

 

☐  Yes      ☐  No 
 

X  N/A 

 

● Documentation including the URL 
for required disclosure of 
educational programs when a 
portion is offered by a third-party 
provider  

 

☐  Yes      ☐  No 
 

X  N/A 

 

● Documented process for the review 
and approval of arrangements with 
third-party providers, conducted by 
appropriately credentialed 
representatives 

☐  Yes      ☐  No 
 

X  N/A 
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8. Assignment of Credit Hour 
   
Standard III, criterion 1a. and b 
Federal Regulation 34 CFR § 602.16(a)(1)(ii)(F) and (b)(2); 668.8(k) and (l) 
Credit Hour Policy and Procedures 
 

Required Evidence Confirmed 
Compliance 

Non-Compliance Findings 

 
● Policy, procedures, and/or 

methodologies employed for 
assignment of credit hour for all 
types of courses, disciplines, 
programs, credential levels, 
formats, and modalities 

 

X  Yes      ☐  No  

● Course or program review 
procedures and sample approval 
documentation (including but not 
limited to syllabi or course 
content), as they relate to the 
credit hour 

 

X  Yes      ☐  No  

● Description of the evaluation 
process the institution utilizes to 
verify length of academic period 
and compliance with credit hour 
requirements 

 

X  Yes      ☐  No  

● Evidence and analyses 
demonstrating that these policies 
and procedures are consistently 
applied across programs, course 
locations, regardless of delivery 
mode or teaching/learning format 

 

X  Yes      ☐  No 
 

 

 

● A brief narrative demonstrating 
how the institution’s assignment 
of credit hours conforms to 
commonly accepted practices in 
higher education 

X  Yes      ☐  No 
 

 

● URL and any other source of 
information where students and 
the public can access the policy 
and procedures with evidence 
that such information is regularly 
evaluated to ensure accuracy 

X  Yes      ☐  No 
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